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ABSTRACT: This study explored students' perceptions of using video dubbing as a pedagogical
tool to enhance English speaking skills among non-English major students, particularly those
majoring in English for Mathematics at Hanoi Pedagogical University 2 (HPU2) - a learner group
underrepresented in prior research. Addressing the challenges these students face, especially in
pronunciation, fluency, and communication confidence, the study implemented a structured 15-week
dubbing intervention using authentic video materials tailored to their proficiency. An experimental
research combining questionnaires and in-depth interviews was employed to capture both
quantitative results and qualitative student experiences. The findings indicated that video dubbing
significantly improves students' pronunciation, intonation, fluency, and speaking confidence.
Students reported that mimicking native speakers enhanced their speech rhythm and real-world
language use, though some struggled with fast dialogue and emotional expression. The study
contributed new insights into the integration of technology and multimedia in language education in
Vietnam and offers practical pedagogical recommendations for future curriculum design.
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1. Introduction

Hanoi Pedagogical University 2 (HPU2) is one of the prominent pedagogical institutions in
Vietnam, educating over 8,000 students across 13 different majors. With a significant contribution to
the northern labor market, particularly in education and non-educational fields, HPU2 prioritizes
enhancing the quality of teaching and learning. In the context of globalization, it recognizes that
students must possess skills beyond their professional expertise, with foreign language proficiency
being a key component. Currently, English is the dominant foreign language taught, with more than
90% of non-English major students opting for it.

To graduate, students at HPU2 must meet both specialized subject requirements and foreign
language proficiency standards. The university categorizes students into two groups based on their
English learning pathways. The first group consists of students from various majors who are required
to complete three English courses, ranging from English B1.1 to B1.3, accumulating a total of 7
credits. Their required English proficiency for graduation is B1, which aligns with the general
expectations for non-English majors. Meanwhile, the second group includes students majoring in
Mathematics and English Education, who undertake a far more intensive English curriculum. They
are required to complete a series of courses from English B1.1 to B2.3, totaling 18 credits, with a
graduation requirement of B2 proficiency.

While this advanced English training is intended to prepare them for professional and academic
endeavors that demand higher language competency, many students in this group face considerable
challenges in meeting the B2 requirement, particularly in speaking skills. Unlike English majors, who
engage in immersive language training with diverse communicative activities, Mathematics-English
students primarily focus on technical and theoretical coursework. Their exposure to real-world
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conversational practice is limited, making it difficult for them to develop fluency and confidence in
spoken English. Furthermore, the emphasis on formal assessments such as standardized tests and
written examinations often leads to a neglect of practical speaking opportunities, resulting in students
struggling with pronunciation, intonation, and spontaneous communication.

Additionally, many of these students come from educational backgrounds where English learning
in high school focused heavily on grammar and reading comprehension rather than speaking and
listening skills. As a result, they enter university with a foundational gap in oral communication,
making it even more challenging to adapt to the demanding English curriculum. This struggle is
exacerbated by the pressure of achieving a B2 certification, which requires not only a solid grasp of
grammar and vocabulary but also the ability to communicate effectively in academic and professional
settings.

Recognizing these difficulties, this study focuses specifically on Mathematics-English students,
aiming to support them in improving their speaking skills through an innovative pedagogical
approach. By implementing video dubbing activities, the research seeks to bridge the gap between
theoretical language knowledge and practical communication skills. Video dubbing provides an
engaging, interactive method that encourages students to practice pronunciation, fluency, and
expressive communication in an authentic context. Unlike traditional rote-learning techniques,
dubbing immerses students in real-world language use, allowing them to mimic native speakers,
develop a natural speech rhythm, and enhance their confidence in spoken English.

This research introduced several novel aspects compared to previous studies. First, it focused on a
specific, underrepresented learner group in the Vietnamese context: non-English majors specializing
in Mathematics-English. Second, the study incorporated a structured, 15-week intervention using
authentic video materials selected to match students' English proficiency. Third, by employing an
experimental research, the study captured both statistical outcomes and in-depth student experiences,
offering a comprehensive understanding of the pedagogical value of video dubbing. These
innovations helped fill the gap in existing literature and provide valuable insights for curriculum
designers and language educators seeking effective strategies for enhancing speaking skills among
diverse student populations.

Video dubbing, which involves mimicking and revoicing original video clips to match speakers’
lip movements, has been identified as an effective method for enhancing language learners' speaking
abilities. Previous studies have shown that this technique improves speaking proficiency, reduces
speech errors, and helps students focus on intonation while providing a realistic context for language
use. Despite its success in various educational settings, there has been limited research on its
application in the Vietnamese context, especially in improving English speaking skills for non-
English major students.

This study sought to address the existing research gap by designing a video dubbing activity
tailored specifically for HPU2 students. Its primary aim was to investigate the potential of video
dubbing to enhance learners’ English-speaking skills. By incorporating this technique into their
learning process, the study aimed to provide a practical approach to overcoming challenges students
face when practicing spoken English outside the classroom. The research examined the effects of
video dubbing on students' speaking performance, focusing on both their proficiency and their
attitudes toward the activity. An experimental research design was employed, utilizing a combination
of quantitative and qualitative methods to obtain a comprehensive understanding of students'
experiences and perceptions of the dubbing approach.

2. Literature review

Speaking skills

Speaking is a key component of language learning, essential for communication, particularly in
non-native languages. It involves producing verbal utterances to convey meaning and requires
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fluency, the ability to process language instantly, and the use of language appropriately in various
contexts. According to Brown and Yule (1983) speaking can be categorized into three functions: talk
as interaction, which is social conversation; talk as transaction, focusing on the exchange of
information; and talk as performance, which is used in structured formats like presentations. Each
type requires different skills, including grammar, vocabulary, pronunciation, and interactive
communication (Burns, 1998).

Grammar refers to the structural rules of language, which can differ between spoken and written
forms. In speaking, structures are often simpler, and sentences may be shorter and linked with
conjunctions or pauses. Vocabulary is another crucial element, as a wide range of words is necessary
to express ideas clearly. Pronunciation involves the correct production of sounds, intonation, and
rhythm, which are vital for comprehension. Interactive communication involves the ability to engage
with others in conversation, such as asking questions or making offers.

To improve speaking skills, it is essential to balance language input (e.g., listening to lectures or
engaging in dialogues) with output (e.g., speaking exercises). Communicative output, where learners
close the information gap between speakers, is a key way to develop speaking proficiency.

The concepts of video dubbing

Video dubbing, a technique that replaces the original audio in a video with a learner's voice, has
become an effective method for language learning. By mimicking the pronunciation, intonation, and
rhythm of native speakers, learners improve their speaking skills (Pamungkas, A. S., 2019).
According to Diaz-Cintas & Orero (2010), dubbing can be done in several ways: voice replacement,
where the original audio is replaced with another language without synchronizing with lip
movements; /ip-sync recording, which matches the lip movements of the characters; and voiceover,
where additional commentary or narration is added without matching lip movements.

Before dubbing, learners are trained by selecting appropriate videos, practicing pronunciation and
speech patterns, and recording their voices. They may use tools for editing the dubbed content. This
process allows learners to improve their listening comprehension, pronunciation, and vocabulary
usage by replicating real-life language use.

Advantages of video dubbing

Dubbing offers numerous benefits to language learners. It fosters active participation and curiosity
about language learning. By listening to and imitating native speakers, students improve their
listening reflexes and pronunciation. Dubbing also enhances their vocabulary and contextual
understanding, as learners are exposed to authentic language use in different scenarios (Karimzadeh,
S., & Ghahroudi, M., 2017). Additionally, dubbing allows for increased engagement with the
language, offering a fun and effective method of practicing speaking skills outside the classroom.

Previous studies

Overseas Studies: Many studies highlight the positive impact of video dubbing on language
learners’ speaking skills. For example, He and Wasuntarasophit (2015) found that video dubbing
improved students’ comprehensibility, fluency, and accent. Talavan and Costal (2017) noted that
video dubbing promoted pronunciation and fluency in Spanish EFL learners. Other studies also
supported the idea that video dubbing helps students mimic native speakers' tone, accent, and speech
pace (Pamungkas, 2019). These studies showed that dubbing tasks, though challenging, could be
beneficial for improving English speaking abilities by offering learners real-world language
experiences.

Vietnamese Studies: In Vietnam, dubbing has also been shown to improve speaking skills. Nguyen
(2019) found that movie dubbing helped Vietnamese learners improve their pronunciation, grammar,
and vocabulary. In her study, students practicing dubbing exhibited significant improvements in
pronunciation, with more than 70% of them reporting increased confidence in speaking English.
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While previous research in Vietnam on dubbing's effectiveness is limited, these findings indicated its
potential for enhancing speaking abilities, especially for non-English majors.

This chapter provided an overview of speaking skills and video dubbing as a technique to enhance
language learning. It highlighted the functions and aspects of speaking, as well as the advantages of
incorporating video dubbing into language instruction. The chapter also reviewed both international
and Vietnamese studies, which demonstrate that video dubbing can significantly improve speaking
skills, particularly in terms of pronunciation, fluency, and vocabulary acquisition.

In light of the previous discussions, the study aimed to answer the following research questions:
1/How does the application of video dubbing influence the students’ English speaking skills
performances?; 2/What are the students’ attitudes towards their video dubbing experience?

3. Methodology

This study employed an experimental research design to investigate the effectiveness of video
dubbing activities in enhancing the English-speaking skills of third-year non-English major students.
The design enabled a comprehensive exploration of students' speaking skills and attitudes towards the
dubbing technique through the use of various data collection methods such as interviews and
questionnaires students over 15 weeks.

The study was conducted at a public university in Vinh Phuc province, approximately 40 km from
Hanoi. The region is witnessing an increase in the demand for English proficiency due to the growing
influence of English-speaking environments, which provide more opportunities for employment and
education. This backdrop highlights the importance of improving English skills among local students.
The study's participants were 26 non-English major students, aged between 19 and 21, all of whom
had been studying English for over 10 years. The students were at the pre-intermediate level and had
no prior experience with video dubbing techniques aimed at improving speaking skills.

The students were enrolled in English courses designed for non-English majors, including subjects
in grammar, listening, speaking, reading, and writing. Over the course of the study, they were given
15 different film videos, selected carefully by the researcher to align with their proficiency levels.
These videos, sourced from popular films like Titanic, Home Alone, Harry Potter and the
Philosopher’s Stone, and The Lion King, were suitable for pre-intermediate students, providing
content with clear vocabulary and speech patterns for the dubbing process.

Semi-structured interviews were conducted with 10 students who agreed to attend the interview.
These interviews aimed to explore the students' attitudes and perceptions regarding the video dubbing
technique, focusing on their learning experiences, challenges, and the perceived benefits of the
method. The interviews helped provide deeper insights into factors influencing students' motivation
and their opinions on using dubbing in future courses. In addition to the interviews, students were
also surveyed through questionnaires at the beginning and end of the study. These questionnaires
were designed to assess students’ perspectives on the effectiveness of video dubbing in improving
their speaking skills.

The research procedure was structured over 15 weeks. In the first week, the students were
introduced to the study, and students were tasked with completing weekly dubbing activities. Each
week, students selected a video and substituted their own voice for the original one. The videos were
gradually increased in difficulty from B1 to B2 level to keep students engaged and to monitor their
progress. In addition, the students practiced speaking at the natural speed of the video and aimed to
imitate the original voice as closely as possible. The videos were carefully edited by the researcher to
match the timing and clarity needed for the dubbing process, and transcripts were provided to assist
with practice.

During the 15-week study, students participated in weekly dubbing exercises, uploading their
dubbed videos to an online platform where they were reviewed by the teacher. This regular
involvement helped ensure that students consistently engaged with the activity and allowed for
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ongoing feedback on their progress. Throughout the study, students were encouraged to participate
fully, with attendance marks given for timely submissions. The videos were used as a tool to help
improve students’ fluency, pronunciation, vocabulary, and overall speaking confidence.

The data analysis was based on both quantitative and qualitative methods. For the quantitative
data, students' responses to the questionnaires were analyzed using descriptive statistics, and the
results were used to evaluate the overall effectiveness of the video dubbing technique. For the
qualitative data, interview responses were analyzed thematically to understand students' perceptions
of the activity and their motivations. The analysis of both sets of data helped provide a
comprehensive understanding of the impact of video dubbing on students' speaking skills, as well as
their attitudes towards this innovative learning method.

This research aimed to assess how video dubbing can enhance speaking proficiency by integrating
real-world language use through mimicking native speakers in authentic video content. The study's
findings were expected to offer insights into how technology and multimedia tools can support
language learning, particularly in enhancing English-speaking skills.

Through this approach, the study sought to address the gap in existing research regarding the
application of video dubbing in the Vietnamese context. It contributed to a deeper understanding of
the benefits and challenges associated with using video dubbing for language learning and aimed to
offer practical recommendations for integrating such techniques into the curriculum of universities.

The overall goal was to provide valuable information on how video dubbing could be used
effectively to improve students’ English-speaking abilities, fostering greater confidence and
competence in real-world communication scenarios. By combining innovative teaching methods with
technology, the study aimed to make language learning more engaging and relevant to students' needs
in the modern globalized world.

4. Findings and discussions

This chapter presented the findings obtained from the data analysis, including interviews and
questionnaires, to address the research questions and evaluate the effectiveness of video dubbing in
improving students' English-speaking skills. The findings were analyzed both quantitatively and
qualitatively to provide insights into the impact of video dubbing on speaking proficiency, students'
attitudes, and their perceptions of the method.

4.1. Interviews

The interviews conducted with 10 students offered valuable insights into their experiences with
video dubbing. A majority of the students reported feeling more confident in their speaking abilities
after engaging in dubbing activities. They noted significant improvements in pronunciation and
vocabulary, highlighting that mimicking native speakers helped them better understand intonation
and rhythm, which led to more natural-sounding speech.

To strengthen the qualitative aspect, student responses were categorized into several thematic
areas:

Theme 1: Increased speaking confidence: Many students expressed that their anxiety about
speaking English decreased significantly:

“Before, I was afraid to speak English because I was not sure about my pronunciation. After
dubbing practice, I feel more confident because I listen to native speakers and copy how they speak.”
Another student added: “Recording my voice felt strange at first, but after a few weeks I stopped
being shy. Now I can even speak in class without hesitation.”

Theme 2: Improved pronunciation and intonation: Most participants found that video dubbing
improved their awareness of English sounds:

“I could hear how native speakers pronounce difficult words and I tried to copy. After a few tries,
I was surprised that I could sound more natural.” Another explained: “The videos helped me
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recognize rising and falling intonation. Now, when I speak, I feel like I know when to stress words
correctly.”.

Theme 3: Challenges with pace and emotional expression: Despite overall positive feedback,
several students reported difficulty keeping up with fast dialogues and expressing emotions:

“Some videos were too fast for me to follow. I had to watch many times before I could dub
correctly.” “It was hard to express the same emotions as the characters. Sometimes I just read the
lines without feeling.”.

Theme 4: Recommendations for future implementation: Students also made suggestions to
enhance the learning experience:

“I think we need a list of vocabulary before we start each dubbing task.” “Maybe we can work in
pairs or groups. It would help me feel less nervous and we could support each other.”.

These qualitative findings suggest that while students faced challenges, they recognized the
benefits of dubbing in developing oral communication skills. The data reinforce the importance of
providing appropriate scaffolding such as pacing adjustments, vocabulary previews, and emotional
coaching to maximize the effectiveness of dubbing exercises.

Overall, the interview responses support the view that video dubbing positively contributes to
speaking skill development, particularly in pronunciation, confidence, and speech rhythm. Further
integration of students’ feedback into future course design will help refine this pedagogical tool for
broader application.

4.2. Questionnaires

The questionnaire responses were divided into two sections: students’ attitudes towards video
dubbing and the extent to which they felt the method improved their speaking skills. The results
indicated a generally positive attitude towards video dubbing. Most students found the activity
interesting, with many appreciating the vivid visuals and slower pacing, which helped maintain
engagement. A significant number of students also felt that video dubbing was an appropriate
workload, with one video per week fitting well into their schedules.

However, some students reported feeling bored at times, which suggests that the activity could
benefit from more varied content or additional interactive elements. Despite occasional boredom, the
majority of students agreed that dubbing helped improve their pronunciation confidence. They found
it particularly helpful to encounter unfamiliar words during the process, as this encouraged
vocabulary expansion.

The questionnaire also showed that students felt video dubbing helped them focus on important
aspects of speaking, such as intonation, rhythm, and fluency. A majority of students agreed that
dubbing allowed them to improve their pronunciation, accuracy, and fluency, especially through
imitating native speakers. The activity also helped students understand sentence structure and
exposed them to real-world language materials, enhancing their vocabulary and cultural knowledge.
Many students felt that dubbing contributed to their non-verbal communication skills by allowing
them to mimic facial expressions and gestures.

The low-pressure environment of video dubbing was another benefit, with most students agreeing
that it helped them feel more confident in speaking without the fear of judgment. Additionally,
students reported that the activity was engaging and motivating, making language learning more
enjoyable compared to traditional methods.

However, the responses to certain items showed mixed feelings. For example, while most students
agreed that they could keep up with the pace of the videos, a few struggled, suggesting the need for
personalized pacing to accommodate varying levels of proficiency. Similarly, some students found
challenging vocabulary and fast speech rates discouraging, which could hinder their motivation.
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4.3. Discussions of findings

This study explored the effectiveness of video dubbing in improving students' speaking skills and
their perceptions of using the dubbing app. The findings demonstrated that dubbing activities were
effective in enhancing pronunciation, vocabulary, fluency, and overall speaking confidence, as
supported by both qualitative and quantitative data. Student interviews revealed positive experiences,
with many students reporting greater confidence and a more natural speaking rhythm as a result of
mimicking native speakers in dubbing tasks.

A notable innovation of this study lied in its specific focus on non-English major students
specializing in Mathematics-English education, a demographic rarely addressed in prior research.
Most previous studies have centered on English majors or general language learners, whereas this
research targets a group facing distinct challenges due to the limited speaking practice embedded in
their curriculum.

Additionally, this study is among the few in Vietnam to implement a sustained video dubbing
intervention across 15 weeks, using a progression of materials sourced from widely recognized
movies tailored to students’ English proficiency levels. The inclusion of structured weekly activities
and mixed-method analysis combining questionnaires and in-depth interviews represents a
methodological advancement, offering more robust insights into both the cognitive and emotional
impact of dubbing tasks.

These unique aspects differentiated the current research from earlier works and emphasized its
contribution to the development of innovative, inclusive, and engaging pedagogical tools for
underrepresented learner populations.

The effectiveness of video dubbing in improving speaking skills

Students who engaged in dubbing activities reported significant improvements in their speaking
skills, particularly in pronunciation and fluency. Many students found that mimicking native speakers
helped them internalize correct pronunciation and improve their intonation. One student shared:
"Before, | was afraid to speak English because I was not sure about my pronunciation. After dubbing
practice, I feel more confident because I listen to native speakers and copy how they speak." This
aligns with previous studies (Chiu, 2012; Danan, 2010) that suggest video dubbing enhances
pronunciation and fluency through repeated exposure to authentic speech models. The findings from
both the interviews and questionnaires indicate that video dubbing has a positive impact on students'
speaking skills. The majority of students reported increased confidence in their pronunciation and felt
that the technique improved their ability to produce natural-sounding speech by focusing on
intonation, rhythm, and fluency. The use of authentic materials, such as movies and TV shows,
helped expose students to real-world language use, including cultural nuances and colloquial
expressions.

Students’ engagement and attitudes toward video dubbing

The students’ responses to the dubbing activities were generally positive. They found the
interactive and multimedia nature of the tasks engaging, which kept them motivated to practice
speaking regularly. However, challenges such as keeping up with the pace of the videos and
pronouncing fast speech correctly were noted. One student explained:

"Some words are very difficult to pronounce, especially when the character speaks too fast. I have
to repeat many times." This finding aligned with Karimzadeh and Ghahroudi (2017), who noted that
learners often struggle with rapid speech during dubbing tasks. Several students also suggested the
addition of more video topics and supplementary materials, such as vocabulary lists, to support their
learning, a suggestion echoed by Talavan and Costal (2017).

The study’s findings were particularly relevant given the academic background of the participants
at Hanoi Pedagogical University 2 (HPU2), where non-English major students often struggle with
oral communication due to a curriculum that prioritizes theoretical learning over practical
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application. Many students entered university with limited exposure to spoken English, having
primarily focused on grammar and reading comprehension in high school. For Mathematics-English
students, whose coursework is heavily centered on technical subjects, opportunities for
communicative practice are even scarcer. As a result, they faced significant challenges in achieving
the B2 proficiency level required for graduation. The implementation of video dubbing as a
pedagogical tool directly addresses this gap, providing an interactive and engaging method that
enhances students’ pronunciation, fluency, and speaking confidence.

Despite the generally positive feedback, challenges related to pacing, difficult vocabulary, and the
emotional context of characters were identified. These challenges suggested that, while video
dubbing is an effective tool for enhancing speaking skills, adjustments could be made to
accommodate students' individual needs. Personalized pacing, a broader range of video topics, and
additional language support, such as vocabulary lists or pronunciation guides, could further improve
the effectiveness of the method. Additionally, considering the students’ limited prior exposure to oral
English practice, a structured progression of video complexity - from simple dialogues to more
complex, fast-paced conversations -could be implemented to ensure gradual improvement without
overwhelming learners.

The results aligned with previous studies that have highlighted the benefits of video dubbing in
language learning. Like the studies by He and Wasuntarasophit (2015) and Talavan and Costal
(2017), this research supported the idea that video dubbing can improve students' pronunciation,
fluency, and confidence. However, the mixed responses related to expressive skills and fast-paced
speech suggest that further research and refinement of the technique are needed. Given the specific
context of HPU2, incorporating additional pedagogical strategies such as collaborative dubbing, peer
feedback sessions, and teacher-guided pronunciation drills could further enhance the method’s
effectiveness.

In conclusion, while video dubbing proved to be a highly effective and enjoyable method for
improving English-speaking skills, addressing the challenges of pacing and vocabulary, as well as
incorporating more varied content, would optimize its impact. The study demonstrated the potential
of video dubbing as a pedagogical tool for enhancing language learning, providing a valuable
addition to traditional language teaching methods.

5. Conclusion

This study investigated students' perceptions of using video dubbing as a pedagogical tool to
enhance English speaking skills among non-English major students at Hanoi Pedagogical University
2 (HPU2). It focused on addressing challenges in pronunciation, fluency, intonation, and confidence.
The research used a mixed-method approach, including questionnaires, interviews, and data
collection over 15 weeks of video dubbing practice.

The findings revealed significant improvements in students' speaking skills, particularly in
pronunciation and fluency, with many students expressing positive attitudes toward the video
dubbing technique. The study showed that students found the activity engaging, though they faced
challenges like technical difficulties and time constraints. However, these did not overshadow the
benefits of improved speaking abilities and increased confidence.

This study emphasized the potential of video dubbing to enhance speaking skills, particularly in
pronunciation, fluency, and vocabulary development. Despite challenges such as technical issues and
time management, video dubbing activities provided significant benefits to students by boosting their
confidence and improving their intonation. The results suggested that integrating video dubbing into
language learning programs can make learning more interactive and cater to different learning styles.
The study offered valuable insights for educators and curriculum designers, showing how video
dubbing can be an effective strategy for improving speaking skills in students.
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For future research, the study's findings encouraged exploration of the long-term impact of video
dubbing, the effectiveness of different video types, and the integration of multimedia tools to
complement dubbing practices.

While this study provided valuable insights, it had limitations. The small sample size and the
focus on a single institution may limit the generalizability of the findings. Future studies should
involve a larger, more diverse group of students to enhance the representativeness of the results.
Additionally, the study's 15-week duration may not fully capture the long-term effects of video
dubbing. A longitudinal approach could provide a deeper understanding of the technique's lasting
impact on speaking proficiency.

Technical issues such as access to dubbing tools posed challenges for some participants, which
may have affected their learning experience. Future studies could address these by ensuring reliable
access to resources. Lastly, reliance on self-reported data introduces potential bias, suggesting the
need for objective assessments to complement questionnaires and interviews.

The study highlighted the potential of video dubbing as an effective tool for improving speaking
skills, boosting student confidence, and enhancing pronunciation and vocabulary. As educational
institutions seek to equip students with essential communication skills, video dubbing aligns well
with contemporary needs and technological advancements. Future research should explore more
diverse settings, long-term effects, and the integration of multimedia tools to further enhance dubbing
activities. By harnessing the power of multimedia, educators can create dynamic, interactive learning
environments that foster both linguistic proficiency and learner autonomy.
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Nhin thikc ciia sinh vién vé viéc sir dung 1ong tiéng video dé hoc ky ning néi
tai mft truong dai hoc & Viét Nam

Tém tat: Nghién ctru ndy kham phd nhén thirc cta sinh vién trong viée sir dung phuong phap
16ng tiéng video nhu mdt cong cu su pham nhdm cai thién k§ ning noi tiéng Anh cho sinh vién
khong chuyén Anh, dic biét 1a nhém sinh vién chuyén Toan Tiéng Anh tai Truong Pai hoc Su pham
Ha Noi 2 (HPU2) - mot d6i twong hoc tap chua duogc nghién ciru nhiéu trude day. Trudce nhing thach
thirc ma sinh vién gap phai, dac biét vé phat am, d6 luu loat va sy ty tin trong giao tiép, nghién ctru
trién khai can thi¢p 10ng tiéng kéo dai 15 tudn véi tai lidu video thuc té phit hop véi trinh d. Phuong
phap nghién ctru thue nghiém két hop khao sat dinh luong va phong van dinh tinh da duoc 4p dung
dé thu thap dit liéu da chiéu. Két qua cho thiy 16ng tiéng video gitip cai thién rd rét k§ ning phat am,
ngit diéu, va sy luu loat, ddng thoi thic ddy sy tu tin khi giao tiép tiéng Anh. Nghién ciru cling ghi
nhan mot sb kh¢ khan nhu tdc do 101 thoai va viée thé hién cam xuc, dong thoi dua ra cac goi ¥ su
pham nham t6i uu héa phuong phap hoc nay. Dy la mét dong gop méi trong viéc ing dung cong
nghé va phuong tién truyén thong trong giang day k¥ ning noi, dic biét trong bdi canh giao duc dai
hoc Viét Nam hién nay.

Tir khoa: 1dng tiéng video; k§ ning noi tiéng Anh; phat 4m; luu loat; sinh vién khong chuyén
tiéng Anh; gido duc dai hoc; cong nghé gido duc; phuwong phap hdn hop.



