S6 11b(361)-2024 NGON NGU & POI SONG 81

[FOREIGN LANGUAGES AND VIETNAMESE|

AN INVESTIGATION INTO THE USE OF
AN INTEGRATED LISTENING PROCESS

IN EFL LISTENING COMPREHENSION: A CASE STUDY
NGO THI HIEN TRANG* - LUU QUY KHUONG**

ABSTRACT: Listening comprehension is one of the four essential skills for learning a foreign
language. This study is a quantitative and qualitative research collecting data from interviews and
questionnaires. Initially, the researchers interviewed first-year students at Faculty of English, The
University of Danang-University of Foreign Language Studies and found out that the lack of an
effective listening process was the cause of difficulties they encountered in listening comprehension.
Concurrently, students’ interviews revealed listening processes they applied in  listening
comprehension which were not in great details. Then, a listening process with more detailed steps
integrated from the frameworks of DeVito (2017) and Harmer (2015) was suggested for students.
This listening process was supposed to have a positive impact on the enhancement of this skill for
first-year students. Ultimately, the students’ attitudes towards the listening process was analyzed
through questionnaire results showing that most of students found the newly proposed listening
process “very effective” to boost their listening comprehension skills.

KEY WORDS: Attitudes; difficulties; first-year students; integrated listening process; listening
comprehension.
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1. Introduction

Students at The University of Danang-University of Foreign Language Studies (UD-UFLS) are
required to show their English proficiency at the required level before graduation by submitting
certificates from standardized English proficiency tests, such as IELTS, TOEFL, or the Vietnamese
Standardized Test of English Proficiency (VSTEP) to the University. In each of these tests, students’
four language skills, namely reading, listening, writing, and speaking will be evaluated. On the
University regulation, students graduated from the Faculty of English (FE) at UD-UFLS (hereafter
FE first-year students for short) have to achieve an overall band at level 5 in the Vietnam 6-level
language proficiency framework (from 8.5 to 10 points), which corresponds to the C1 level of the
CEFR. Therefore, the FE First-year students are given practice in all four skills with the orientation
towards the level 5 mentioned. Regarding the listening skill, Fitch-Hauser (2018) claims that
listening is considered to be an essential aspect for an effective communication among interlocutors,
and nurturing this ability from the very beginning is crucial for students majoring in English as a
Foreign Language (EFL) and significantly impacts their overall language acquisition. Thus, this
paper focuses on the FE first-year students’ listening skill with the aim to investigate difficulties in
listening comprehension that they faced, the listening process they used in classes, and their attitudes
toward the application of a newly proposed listening process. This study tried to find the answers to
three main research questions as follows:

- What are the difficulties in listening comprehension that first-year students at FE, UD-UFLS
confront?

- What listening processes that FE first-year students use in listening comprehension?

- What are FE first-year students’ attitudes towards applying a proposed listening process?

2. Literature review

2.1. Listening comprehension

Fitch-Hauser (2018) asserts that listening is a cognitive process where listening builds knowledge,
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insight, and skill to help the reader achieve the desired outcome of effective listening. Wolvin and
Coakley (2000) state that listening is a process where the auditory organ approaches, processes and
determines the message of speech. According to Rao (2004, p.185), comprehension is “the process of
making sense of words, sentences and connected grammatical knowledge, experience with listening
texts and other strategies to help understand listening texts”. According to Lynch and Mendelsohn
(2013), listening is regarded as a bundle of related processes including the recognition of the
sounds, perception of intonation patterns showing information focus, interpretation of the
relevance of what is being said to the current topic and so on. The above definitions proved that
comprehensive listening is a complex problem-solving skill.

This study decided to choose the definition of listening process developed by Anderson and
Lynch (1988) who affirm that the comprehensive listening is to comprehend whatever the speakers
said, and the listener plays an important role in the listening process by using his own knowledge in
analyzing whatever he listens to comprehend the speaker’s utterance.

2.2. Stages in language learning and in listening comprehension

In this study , the researchers based on the two frameworks by DeVito (2017) and Harmer
(2015).

2.2.1. The framework of listening stages by DeVito (2017)

DeVito (2017, p.158) has divided “the listening process into five key stages namely receiving,
understanding, remembering, evaluating, and responding”.

Stage 1. Receiving: Receiving is the intentional focus on hearing a speaker’s message, which
happens when listeners filter out other sources in order to isolate the message and avoid the
confusing mixture of incoming stimuli.

Stage 2. Understanding: In the understanding stage, listeners attempt to learn the meaning of
the message, which is not always easy.

Stage 3. Remembering: Remembering begins with listening; if listeners cannot remember
something that was said, listeners might not have been listening effectively.

Stage 4. Evaluating: Evaluating means judging the value of the message. Listeners are more
likely to evaluate a message positively if the voice of the speakers is clear and the ideas are
logical. However, personal opinions sometimes result in prejudiced evaluations. Therefore,
good listeners should learn to refrain from making judgments and should focus on the speaker’s
meanings.

Stage 5. Responding: Responding is the stage at which listeners indicate the involvement.
Almost anything the listeners do at this stage can be interpreted as feedback.

2.2.2. The framework of listening stages by Harmer (2015)

According to Harmer (2015, p.65), “the PPP approach is commonly utilized in teaching
basic language at beginner levels”. PPP is a three-part learning paradigm which stands for
Presentation (pre), Practice (while) and Production (post). Integrating PPP into listening
comprehension, the process includes pre-listening, while-listening, and post-listening.

Stage 1. Pre-listening: Pre-listening means steps that learners should prepare before they actual
listen to listening texts.

Stage 2. While-listening: While-listening includes steps that learners apply during the time they
are listening to listening texts.

Stage 3. Post-listening: Post-listening is the process that learners double check or get feedbacks
on the answers for the listening tasks they have done in while-listening.

2.2.3. The integrated listening process used in this study

The researchers integrated the two frameworks in section 2.2.1 and 2.2.2 to form the theoretical
framework for the listening process . This framework is also suggested for FE first-year students. The
five stages in the listening process by DeVito (2017) were added to that of Harmer (2015). To be
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more specific, the first four stages of DeVito (2017) were included in while-listening of Harmer
(2015), the last stage of DeVito (2017) was inserted into post-listening of Harmer (2015).
Table 1. The integrated theoretical framework for listening process

Stages | Steps Activities Purposes
Pre- 1 Reading the requirement of the | Identifying listening task types
listening listening task
2 Reading question 1 (Q1) Understanding the meaning/information
of question 1
3 - Analyzing keywords of Q1 by | Preparing for keyword scanning in while
underlying or highlighting | — listening
keywords
- Listing keywords in students’
schemata related to the listening
topic
4 Repeating step 2 and 3 for other Understanding the meaning of the whole
questions listening task
While- |5 Receiving information in listening | Locating where to start listening for Q1
listening text for Q1 by scanning keywords
of Q1
6 Understanding  information in | Listening for comprehension which
listening text for Q1 means students have to connect the
meaning of words, grammars, sounds in
the sentences in order to understand the
whole sentence which consists of the
answers
7 Remembering  information  in | After understanding the listening texts,
listening text for Q1 remembering the answers to write them
down in later steps.
8 Evaluating information in listening | Distractors may occur during listening
text for Q1 comprehension;  students need to
evaluate different options for the answer
of Q1 to pick up the most correct
answer.
9 Writing down the answer for Q1 The answer of Q1 is assessed.
10 Repeating step 5 to step 9 for other | The answers of all questions are
questions assessed.
Post- 11 Responding to information in | Double checking the accuracy of
listening listening text which mean students | answers in terms of spellings, word

have to give feedback of every
single answer.

limit, types of information, parts of
speech, grammar

3. Research design
This study has resorted to a combination of the quantitative and the qualitative approaches.

3.1. Textbooks

The official textbook for listening comprehension which is used for FE first-year students in two
semesters of one academic year is “Pathways 2: Listening, Speaking, and Critical Thinking”, 2nd
edition. This book is written by Becky Tarver Chase and published by National Geographic Learning,
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a part of Cengage Learning. It is used in two different courses namely General English (GE) B1.1
and B1.3 which aim to provide first-year students with language proficiency at CEFR B1 level.

3.2. Participants and sampling

3.2.1. Participants

The participants of this study included 77 FE first-year students whose ages ranged from 18 to 20
years old. They are all majored in English Translation and Interpreting. These participants have been
studying English for at least 10 years. They had finished their first semester of academic year 2023 —
2024; and were supposed to attain level 3, equivalent to level B1 of the CEFR.

Table 2. First-year students’ classes

Time Classes Quantity of | Subjects Textbooks
students
Semester I GE-B1.1-02 39 GEB1.1 | Unit1 - Unit 5
August 2023 - | GE-B1.1-01 38 Pathways 2: Listening, Speaking,
January 2024 and Critical Thinking, 2" edition

3.2.2. Sampling

According to statistics from the Faculty of English, UD-UFLS, there were 177 FE first-year
students in the classes that the researchers were teaching at the time. The researchers took the entire
samples with the total population sampling. The steps were as follows:

- Making the name lists of FE first-year students related based on the information provided by the
FE Faculty.

- Delivering the questionnaires to all intended FE first-year students online. The results were 77
samples (n = 77).

3.3. Research Instruments

In-person interviews were conducted at the beginning of semester 1 in the academic school year
2023-2024. There were two questions which were not extracted from the questionnaire, asking
students about the difficulties and how many steps that they applied in listening comprehension. The
interview was conducted to 77 FE first-year students, hence the researchers conducted 77 interviews
at once.

A questionnaire containing both closed- and open-ended questions was created by the researchers.
In particular, the first section contained two questions about the age range of first-year students and
the length of time they have spent learning English. The second section asked about first-year
students' opinions regarding the use of the integrated listening process to enhance their listening
comprehension skills. This questionnaire was transferred to a google form at the end of the first
semester, which subsequently released a link for the researchers. In order to collect data for study, the
researchers sent this link to participants via Zalo or Messenger.

3.4. Research methods

Each academic year at FE, UFLS - UD includes two semesters. There are 15 weeks for each one.
A questionnaire and an interview were used as research instruments to collect data. The data
collection process was as follows.

Step 1: In the beginning of semester 1, the interview was carried out to identify challenges first-
year students faced in listening comprehension. At the same time, students were also asked to reveal
listening processes they used when listening.

Step 2: a listening process (Table 1) with detailed steps was suggested for students to apply in
listening comprehension classes during semester 1.

Step 3: At the end of semester 1, a set of questionnaires related to students’ attitudes and
difficulties in applying the listening process into listening comprehension classes was delivered to
students to investigate the effectiveness of the proposed listening process.
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The data gathered from questionnaires and interviews were analyzed both quantitatively and
qualitatively to address the research questions. Following data collection, the researchers categorized
and grouped the information. The results were then presented as percentages and visualized with
graphs. Based on this analysis, the researchers discussed the findings to draw conclusions for this
study.

4. Results and discussion

4.1. Difficulties in listening comprehension encountered by FE First-year students

If FE first-year students struggle with listening comprehension, effective communication can be
challenging for them, and they might even have difficulty passing listening exams for mid-term or
final assessments. Many students encounter issues with listening, which often leads to poor results.
According to Wenden (1986), it is important to recognize that how learners first-year students
perceive their listening difficulties and strategies can influence their listening comprehension, either
positively or negatively. To help students improve their listening skills, it is crucial to identify the
specific problems affecting them.

At the start of the first semester, an interview was conducted to identify the challenges FE first-
year students encountered with listening comprehension. The result displayed ten different
difficulties in listening comprehension FE first-year students might faced which were the lack of
sufficient vocabulary (LoSV), the shortage of grammatical structures (SoGS), the pronunciation or
accents of speakers (PoAoS), the lack of detailed listening process (LoDLP), the lack of listening
skills (LoLS), the poor quality of listening equipment or sound systems (PQoLE), the complicated
content of listening texts (CCoLT), the length of listening texts (LoLT), too many distractors in
listening texts (DiLT), and only one time of listening (OOToL).

When comparing the difficulties in listening comprehension among different categories,
Krathwohl (2002) revises Bloom’s taxonomy for different levels of difficulty. To be specific, there
were distinct patterns emerging namely the highest difficulty (above 80%), intermediate difficulty
(from 60% to 79%), moderate difficulty (from 40% to 59%) and lower difficulty (below 40%).

Regarding the highest difficulty, there was no record for this level. As for intermediate difficulty,
the percentages of difficulty were seen in PoAoS at 72.73% (n=56), LoSV at 70.13% (n=54), LoDLP
at 62,34% (n=48) indicating that these areas posed the most significant challenges for FE first-year
students. These three categories were characterized by relatively high difficulty levels, with PoAoS
slightly surpassing LoSV.

In terms of moderate difficulty, several categories illustrated moderate difficulty levels. For
example, CCoLT at 49,35% (n=38) fell into this range, suggesting that while this category was
challenging, it was not as severe as those in the highest difficulty group. Additionally, DiLT at
45,45% (n=35) and OOToL at 44,16% (n=34) also reflected moderate difficulty, with DiLT having a
slightly higher challenge level. It is clear that PQoLE at 40,26% (n=31) ranked the least in this group.
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Figure 1. Difficulties in listening comprehension

Furthermore, categories with lower difficulty percentages include LoLS at 32,47% (n=25), LoLT
at 29,87% (n=23), and SoGS at 15,58% (n=12). These percentages indicate that these areas are less
challenging compared to others, with SoGS being the least difficult overall.

In summary, the difficulties range from high to low, with PoAoS, LoSV, and LoDLP representing
the most challenging areas, while SoGS is the least challenging. The remaining categories fell into a
moderate range, highlighting varying degrees of listening comprehension difficulty across different
aspects. The difficulties in listening comprehension faced by first-year students in this study went in
line with Yagang (1994) who identifies four separate aspects leading to challenges in listening
comprehension namely the message, the speaker, the listener, and the physical setting. Furthermore,
this study also has some factors in common with Higgins (1995) who regards speech rate,
vocabulary, and pronunciation as obstacles.

4.2. Listening processes used by FE First-year students

The interviews revealed that the processes of listening comprehension differed among first-year
students, ranging from 2 steps to 9 steps as shown in Figure 2.

As can be seen in Figure 2, the distribution of different steps in listed in the integrated listening
process (Table 1) among FE first-year students ranged into distinct ranks based on the percentage of
students falling into each step.

The steps with the highest percentages were "3 steps" and "5 steps," both at 19.48% (n=15). This
indicated that a significant portion of students engage in these steps, reflecting common levels of
difficulty or complexity in listening comprehension tasks.

The steps ranking the second includes "4 steps" at 15.58% (n=12), "6 steps" and "9 steps," both at
12.99% (n=10). These steps showed a moderate level of engagement or challenge, suggesting that
while they were less prevalent than the highest percentage steps, they still represented a notable
portion of students' experiences.
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As regard to lowest percentage steps, "7 steps" was at 11.69% (n=9), and "8 steps" was at 7.79%
(n=6). These figures indicated a lower level of engagement or difficulty compared to the higher
percentages, suggesting fewer students faced these steps as a significant part of their listening
comprehension process.
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Figure 2. The distribution of steps in the integrated listening processs among
FE first-year students

Lastly, "1 step," "2 steps," "10 steps," and "11 steps" all had 0% (n=0), meaning no students were
categorized into these steps. This absence suggests that these steps either were not encountered or
were not applicable to the listening comprehension difficulties faced by the first-year students.

In summary, the distribution showed a range of engagement or difficulty levels, with "3 steps" and
"5 steps" representing the most common experiences. In contrast, "1 step," "2 steps," "10 steps," and
"11 steps" were not represented, indicating a clear absence in students' listening comprehension
challenges at these specific steps.

4.3. FE First-year students’ attitudes towards using the proposed integrated listening process in
listening comprehension

Figure 3 illustrated the FE first-year students’ attitudes towards applying the proposed integrated
listening process comprising of 11 steps as shown in Table 1. According to Figure 3, all of the FE
first-year students found it effective at three different levels when using the proposed integrated
listening process to improve listening comprehension skills with 35.07% of the “moderately
effective” voters, 46.75% and 18.18% of the “very effective” and “extremely effective” ones,
respectively.

In analyzing the effectiveness, the distribution reveals some interesting contrasts. Among the
voters classified as "moderately effective", 35.07% (n=27) fell into this category, indicating a
moderate level of influence. In comparison, 46.75% (n=36) of those deemed "very effective" showed
a higher level of impact, suggesting that a significant portion of the electorate wielded considerable
influence.

Meanwhile, only 18.18% (n=14) classified it as "extremely effective," representing the smallest
segment but potentially the most impactful group. This breakdown highlighted that while a larger
proportion of voters had a strong but not overwhelming influence, a smaller yet critical fraction of
voters possessed an exceptionally high level of effectiveness. There had no students denying the
effectiveness of this proposed integrated listening process and 0% considering it as a “slightly
effective” process to develop their listening comprehension skill.
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Figure 3. Students’ attitudes towards effectiveness of the proposed integrated listening process

5. Conclusion and implications

5.1. Conclusion

In conclusion, the three research questions about difficulties in listening comprehension that FE
first-year students faced, the listening process that they used in listening comprehension classes,
students’ attitudes after applying a proposed integrated listening process have been answered in this
study .

In order to answer the first two research questions related to the difficulties and listening
processes in listening comprehension, interviews were conducted at the beginning of semester 1 in
the academic year 2023 — 2024. The difficulty levels in listening comprehension faced by first-year
students varied, with PoAoS, LoSV, and LoDLP being the most challenging areas, while SoGS was
the least difficult. The other categories fell into a moderate range, reflecting different levels of
listening comprehension difficulty across various aspects. LoDLP was one of the top three
difficulties; therefore, the researchers suggested a detailed listening process which was based on the
integration of two frameworks developed by DeVito (2017) and Harmer (2015) as can be seen in
Table 1.

Before delivering the lectures on the proposed integrated listening process, the researchers
investigated the listening process usually used by first-year students. Overall, the interview results
showed a range of steps engaged in listening process, with "3 steps" and "5 steps" being the most
frequently encountered experiences. Conversely, "1 step," "2 steps,"” "10 steps," and "11 steps" were
not represented, indicating a tremendous absence of these specific steps. What should be understood
from that, the listening steps followed by students were not very detailed. Therefore, the researchers
decided to deliver the proposed integrated listening process for them to overcome this difficulty.

At the end of the first half of the school year, a set of questionnaires handed out to students was to
investigate the students’ attitude toward using the proposed integrated listening process. Among FE
first year students, the proposed integrated listening process was deemed effective at three different
levels: 35.07% found it "moderately effective," 46.75% considered it "very effective,”" and 18.18%
rated it as "extremely effective" for improving listening comprehension skills. All in all, the proposed
listening process can be useful since 100% advocated its effectiveness at different levels to develop
their listening comprehension skills.
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5.2. Implications

The integrated listening process is used in the courses of GE-B1.1 and GE-B1.3 for first-year
students at FE, UD-UFLS, in GE-B2.1 and GE-B2.3 for second-year students, and in C1.3 for the
third-year students. Hence, understanding and then applying the integrated listening process from the
frameworks of DeVito (2017) and Harmer (2015) in listening comprehension from the beginning at
B1 level plays an important role in developing this skill through B2 and C1 levels.
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el .

Khio sat viéc ap dung quy trinh nghe tich hop trong cac 16p nghe hiéu
cho sinh vién tiéng Anh: Nghién ciru truomg hop

Tém tit: Nghe hiéu 1a mot trong bdn ky ning quan trong khi hoc mot ngoai ngir. Bai bao nay la
mot nghién ctru dinh lugng va dinh tinh, dir li€u thu thap tir cac cudc phong vén va bang cau hoi cho
sinh vién (SV) nam nhét cua Khoa Tiéng Anh, truong Dai hoc Ngoai ngit — Pai hoc Da Néng. Dau
tién, nhom tac gia phong van SV nam nhét va nhan thiy nguyén nhan dan dén nhirng khé khin SV
gap phai la cac ban chua x@y dung cho minh mdt quy trinh nghe gdm nhing budc cu thé trong khi
nghe. Sau d6, SV da duoc phong van dé chia sé quy trinh nghe cac ban dang ap dung. Co thé thay,
quy trinh nay con dang chung chung va thiéu nhirng budc cu thé, chi tiét. Trén co sé d6, nhom tac gia
dd dé xudt mot quy trinh nghe tich hop dua trén moé hinh nghe hiéu ciia DeVito (2017) va Harmer
(2015) v&i cac bude chi tiét hon gdm ba giai doan trude khi nghe, trong khi nghe, va sau khi nghe.
Quy trinh nghe nay duoc ky vong s& c6 tac dong tich cuc dén viéc nang cao k¥ niang nghe hiéu cho
SV. Cudi cing, hiéu qua cua quy trinh nghe di dugc khao sat thong qua mot bd cau hoi di cho thiy
phan 16n sinh vién nam mot thay “rdt hiéu qua” khi ap dung quy trinh nghe dé xuat vao céc 16p hoc
nghe hiéu.

Tir khéa: thai do; kho khan; sinh vién nim mot; quy trinh nghe hiéu tich hop; nghe hiéu.



